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ABSTRACT

Educational policy plays a pivotal role in influencing educational practices in schools and can help
promote creativity. In Saudi Arabia, however, few studies have focused on the analysis of these
educational policies or on how they promote creativity with gifted students. Given that all schools in
Saudi Arabia follow the educational policies issued by the Ministry of Education (MoE) and schools
do not have separate educational policies or implementation documents to promote creativity, these
policies could have a greater influence than in other countries where guidance is provided to
schools on implementing national education policies. This study aimed to understand how the
promotion of creativity is expressed for gifted students in Saudi Arabia by analysing educational
policies issued by the MoE. To inform and guide the analysing of data, a 3Ps framework (Press,
Process, and Person) was synthesised and used in the study. The findings identified two major
gaps in the Saudi educational documents regarding gifted education for secondary school students.
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The first gap was the lack of a clear definition of creativity and giftedness, the relationship between
creativity and giftedness, and the contradictions in defining creativity and giftedness. The second
gap in these documents was a lack of detail about implementation mechanisms that could benefit
teachers in schools. This study, therefore, suggests adding another (P) to the 3Ps framework for
improvement, that is, promoting creativity in the educational context needs to include Policy,
leading to four embedded circles of (P): Policy, Press, Process, and Person.

Keywords: Promote creativity; giftedness; gifted students; educational policy; Saudi Arabia.

1. INTRODUCTION

Creativity, which is the ability to produce novel
and beneficial outcomes [1,2], is crucial to the
ongoing modernisation and development of
humanity [3-6]. Encouraging creativity in
students, therefore, is a primary goal for many
societies that seek growth and development. For
gifted students, promoting their creativity could
be even more important, given that they have
more creative abilities than others, so they need
the education to be consistent with their abilities,
and because promoting their creativity
contributes to promoting their giftedness [7-9].
Gifted students are defined as either exceeding
their peers or having the potential to exceed in
one or more of the areas that society values such
as intellectual ability, academic aptitude,
creativity, or leadership ability and they need
special programs beyond which that regular
school programs offer [10]. Creativity for this
paper is defined by the ability to provide
outcomes in which the two basic pillars are
achieved: novelty and usefulness, according to
the standards of the social context in where the
creative outcomes occurred [11,2,12].

Two main research theories explain the
relationship between creativity and giftedness in
children. The first theory considers excellence in
the field of creativity as one of the ways to
identify gifted students along with other ways
such as mental or academic excellence. This
means, that every creative child is considered to
be gifted and not vice versa. This theory was
adopted by Marland [13] who defined gifted
students as those who excel or have the
readiness to excel in one or more fields that
society values such as creativity, mental abilities,
academic, or art. This then would mean that
creativity is one domain of giftedness among
other domains.

On the other hand, there is another theory that
considers creativity as a necessary component of
giftedness. Numerous researchers have linked
the interpretation of creativity with the concept of
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giftedness [14]. For example, Renzulli [7,8]
proposed that creativity is one ring of a three-ring
conception of giftedness, with the other two rings
being above-average mental ability and task
commitment. This conception would mean that
every gifted student has creativity as well as
above-average ability in the other two
components [7,8].

Despite the need to promote creativity with gifted
students and making that a priority in educational
reforms in many countries, the evaluation of
educational policies related to gifted education is
still rare [15]. Although there has been some
research conducted on Saudi Arabia in gifted
education [16-19], there is a dearth of exploratory
research focused on exploring promoting
creativity among gifted students from a policy
perspective. Despite Saudi Arabia pioneering
some initiatives to nurture giftedness, these
efforts need to be reviewed and developed to
keep pace with the latest trends to enhance
giftedness and creativity and to meet the
increasing needs of gifted students, their
interests and motives [20].

Recent studies conducted to evaluate gifted
education in Saudi Arabia have revealed a
significant gap in the national educational
policies for gifted students. Alamiri [18] carried
out a systematic review aimed at investigating
the patterns in gifted education in Saudi Arabia.
The study concluded that “more in-depth
qualitative data and analyses should be carried
out for addressing the challenges and
developments of gifted education policies and
practices in the Saudi educational context’(p.
77). Alamer and Phillipson [17] also carried out a
macro-systemic study aimed at investigating the
status of gifted education in Saudi Arabia. The
study concluded that “future evaluations of the
Saudi gifted education system should begin with
a clearer understanding of the policy from a
variety of sources that include policy documents”
(p. 38). Alfaiz et al's [19] study aimed at
examining the current reality of gifted education
in Saudi Arabia by analysing documents along
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with questionnaires filled out by teachers and
policymakers from the MoE in Saudi Arabia. The
documents analysed, however, were annual
reports issued by the Ministry of Education,
paperwork outlining procedures, and data from
websites, rather than the MoE’s actual policy
documents.

1.1 Conceptual Framework

Based on a literature review of research in the
fields of creativity and gifted education, this
current study adopted a 3Ps framework: (1)
Press: focuses on exploring the learning
environment that stimulates students’ creativity;
(2) Process: focuses on the process or education
that leads to creativity such as the strategies or
techniques; (3) Person: focuses on exploring the
factors related to the learner that promotes
creativity. These three dimensions were also
suggested by Rhodes [21] in the 4Ps of creativity
model. The fourth dimension suggested by
Rhodes, Product, was not included in the
framework for this study because this study
focused on promoting creativity among gifted
students, and because the creative product was

determined in this study by two characteristics:
novelty and usefulness (see Section 1). Similar
to the 4Ps model suggested by Rhodes, the
Systems Model of Creativity suggested by
Csikszentmihalyi [11] emphasised that
understanding creativity is more than just looking
at only one dimension. Csikszentmihalyi
suggested that creativity is a complex interaction
between three components: (1) Field: represents
the social system; (2) Domain: refers to the
norms and procedures that a person learns
inside the social environment (field) that lead to
creative endeavours; (3) Person: refers to a
person who absorbs knowledge (domain) within
the environment (field) in order to produce
creative endeavours. Fig. 1 represents the 3Ps
framework of this current study and highlights
that the Person dimension is embedded in the
other two dimensions (Press and Process) and is
affected by them; and Process is embedded and
affected by Press. The literature review regarding
creativity and gifted education focussed on these
three dimensions and Table 1 shows the themes
and subthemes found under the Press, Process,
and Person dimensions, with the supporting
studies.

Fig. 1. The 3Ps Framework for Promoting Creativity with Gifted Students Derived from Rhodes
[21] and Csikszentmihalyi [11]
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Table 1. The Conceptual Framework for this Research, the 3Ps

The The themes: Sub-themes or codes/Examples of supporting studies
dimension
(1) Press Physical Environment: Displaying student’s creative work [22,23], a variety of

tools, materials, and resources for students [24-26,23,27], the classroom
‘furniture is flexible for multi configurations [24-26,23], and a variety of

workspaces for students [23].

Learning Climate: An atmosphere of caring, and respect: [28,23,29], mistakes
and differences are respectful, and novel ideas are valued or encouraged:
[30,31,28,24,25,32], Students are independent learners [33,24,34,26,35,5,36]
Teaching Methods and Behaviours: Allowing and using fun and humour

[35,22], Allowing sufficient time and delaying judgment on student responses:
[24,34,5,36]. The teacher is a facilitator, rather than a controller of the learning

process, [25,23,29].

(2) Process Play Strateqy: [37-44].

Thinking Skills Technigues: Promoting fluency and flexibility [45], SCAMPER
[46-49], Cognitive Research Trust (CoRT): [50-53,47].
Problem-Solving Technigues: Creative Problem Solving (CPS) [54-58,115],

TRIZ [59-62], the Six Hats [63,64], Brainstorming: [65-67,56].

(3) Person Self-efficacy: [35,68,69]..

Intrinsic Motivation: [33,35,70,71,36].

Learner Engagement: Students are involved in tasks that are open-ended
and/or involve choice [25,72,23,29]. Students use multiple perspectives and learn
according to their own pace [23].
Creative Habit of Mind (CHoM): Encouraging a student to be Inquisitive,

Imaginative, Persistent Collaborative Disciplined: [73-75].

In (Press), three themes were highlighted in the
literature:  Physical Environment, Learning
Climate, and Teaching Methods and Behaviours.
The environmental context plays a pivotal role in
understanding and interpreting creative
endeavours and in nurturing creativity [76,11,77].
Through a systematic review of the literature,
Davies et al. [25] concluded that schools that
promote creativity are paying attention to both
the physical environment of the classroom (i.e.,
providing suitable tools and materials) and the
learning climate (i.e., high attention to learners'
needs and flexible use of time). Within the
learning environment (Press), many researchers
also emphasised that the teachers’ methods and
behaviour, including interaction style, during the
lesson play a pivotal and essential role in
fostering the creative abilities of students
[24,34,78,26,35,22,5,36,32,57].

In the second P (Process) which refers to the
strategies or techniques that are used to promote
students’ creativity, the literature highlighted
three themes: Play Strategy, Thinking Skills
Techniques, and Problem-Solving Techniques.
Play strategy can promote creativity by
promoting cognitive and emotional components
related to creativity, such as curiosity,
imagination, flexibility, and problem-solving
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behaviour [37-39,42]. Thinking skills and
creativity are also tightly intertwined [77]. Guilford
[79] referred to creativity as a combination of two
main types of thinking: (1) Divergent thinking:
which is the ability to produce many possible
responses or solutions for a specific question or
problem, and (2) Convergent thinking: which is
the ability to choose the best response or
solution. The literature highlighted some
strategies and technigues to promote thinking
skills including divergent and cognitive thinking
such as SCAMPER [48], and Cognitive Research
Trust (CoRT) [80,51].

Problem solving techniques including Creative
Problem Solving (CPS), TRIZ, DeBono’s six
thinking hats, and brainstorming also promote
students' developing creativity
[81,54,63,55,56,57,58,82]. CPS involves the
combination of divergent and convergent thinking
skills [58]. TRIZ is a famous theory for creative
problem solving such as merging (e.g.,
combining similar objects) and segmentation
(e.g., separating objects into independent parts).
Brainstorming uses divergent thinking to
generate all possible solutions to a specific
problem, then uses the judgment of each idea to
choose the best idea [83]. The Six Hats
techniqgue assumes six different patterns of



Salamah et al.; Asian J. Educ. Soc. Stud., vol. 38, no. 3, pp. 25-41, 2023; Article no.AJESS.95620

thinking: Red (emotional thinking); White (fact-
based thinking); Yellow (positive thinking); and
Blue (thinking about thinking); Black (caution
thinking); Green (creative thinking) [63].

Finally, in the third P (Person), the literature
highlighted four important themes: Self-Efficacy,
Intrinsic Motivation, Learner Engagement, and
Creative Habits of Mind (CHoM). Self-efficacy
can be defined as the extent to which a person
believes that he/she is capable of accomplishing
a certain task [84,85] and is important for
promoting creativity [35,55,86,69,87]. Intrinsic
Motivation refers to a deep internal interest, and
it is important for achieving creative works
[1,76,11,35,70,88]. Learner Engagement refers
to the active participation of the students during
the lesson [23]. Creative Engagement in the
classroom includes students being involved in
tasks that are open-ended and/or involve choice
[25,72,23,5] and students learning according to
their own pace [23]. Creative Habits of Mind
(CHoM) are important for prompting learners
‘creativity [73,74,75] and the “Creative Habits of
Mind” (CHoM) model comprises five habits and
each habit composes three sub-habits: (1)
Inquisitive:  “wondering and  questioning”,
“exploring and investigating”, and “challenging
assumptions”; (2) Imaginative: “playing with
possibilities”, “making connections”, and “using
intuition”; (3) Persistent: “sticking with difficulty”,
“‘daring to be different”, and “tolerating
uncertainty”; (4) Collaborative: “sharing the
product’, “giving and receiving feedback”,
“cooperating appropriately”; (5) Disciplined:
“developing techniques”, “reflecting
critically”, and “crafting and improving” [73, p.
281-282].

The conceptual framework of this study, the 3Ps
(Press, Process, and Person) led the method of
analysing the educational policy documents in
Saudi Arabia. Table 1, with its themes and sub-
themes drawn from the literature, was used as a
lens for collecting data and examining how
educational policy documents in the Kingdom of
Saudi Arabia interpret and state the promotion of
creativity among gifted students.

2. METHODS

This current research adopted a qualitative
approach to explore how the promotion of
creativity among gifted students is described in
the educational policies in Saudi Arabia. More
specifically, the study sought to answer the
guestion: How do the national education policies
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in Saudi Arabia interpret and state the promotion
of creativity among gifted students?

A qualitative study is an appropriate approach
when a problem or issue of research needs to be
explored [89] and document analysis is one of
the qualitative methods used [90]. Because there
is no single document in Saudi Arabia concerned
with promoting creativity among gifted students,
four different documents were analysed to
achieve the study's objective including: (1) The
Educational Policy of Saudi Arabia (TEPSA) [91],
(2) The Regulatory Rules for Gifted Education in
Saudi Arabia (TRRGESA), [92], (3) The Arabic
Strategy for Giftedness and Creativity (TASGC)
[93], and (4) Guide for Gifted Programs in
Schools (GGPS) [94]. These educational policy
documents were written in Arabic, so the
researcher translated the excerpts from the
documents. In order to ensure the
appropriateness of the translation, a specialist in
translation between Arabic and English did the
back translation. Back translation involved
retranslating the excerpts back to the original
language and helped to ensure the reliability of
the translation.

2.1 Data Analysis

This current study adopted a thematic analysis
suggested by Braun and Clarke [95]. Thematic
analysis is "a method for identifying, analysing,
and interpreting patterns of meaning (themes)
within qualitative data" [96, p. 297]. Therefore, it
was helpful to identify patterns, create codes,
and develop themes from the educational
policies in Saudi Arabia. ldentifying patterns or
themes within the thematic analysis can be
deductive or inductive [95]. This study adopted
both deductive and methods. During the analysis
of data, themes, categories, and codes from the
3Ps framework were considered (Table 1)
through the deductive approach. An inductive
method was also adopted where new themes or
codes were developed from the collected data
[97]. Adopting the hybrid approach, which is an
integration of inductive and deductive coding can
provide a balanced and comprehensive view of
the data rather than purely relying on codes that
may be separated from their context [98].

3. RESULTS AND DISCUSSION

Thematic analysis of the educational policies in
Saudi Arabia yielded three major themes: (1) The
significance of promoting creativity, (2) Ambiguity
and contradiction in the interpretation of
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giftedness and creativity, and (3) Lack of detail
regarding the methods of promoting creativity.
The following sections present the results and
the discussion of these three themes.

3.1 The Significance of
Creativity

Promoting

It was found in examining the policy documents
for promoting creativity among gifted students in
Saudi Arabia that the documents emphasised the
rights of gifted students, the economic benefits of
promoting creativity, and the influence of
globalisation. Below is a discussion of these sub-
themes.

3.1.1 The rights of gifted students

The national educational documents in Saudi
Arabia asserted the imperative of promoting
giftedness and creativity among gifted students,
as one of the gifted students’ rights. For
example, article 192 in TEPSA [91] emphasised
that "gifted students must be educated with
special care in order to develop their gifts" (p.
35). "Promoting creativity among gifted students
in Saudi Arabia stems from the principle of the
right of these students to obtain educational
programmes that are consistent with their
abilities and meet their needs" [94, p. 32]. This
assertion is similar to previous assertions by
some researchers that gifted students have
special educational needs; therefore, education
should be provided that is compatible with their
needs and with their abilities [99-101]. In the
same context, Gallagher [102] emphasised that
one of the values that must be entrenched in the
national educational policy of any country is
"vertical justice", which means providing unequal
treatment for unequal students in order to
achieve equity for all. This means emphasising
the importance of providing fair treatment for all
groups of students, which is commensurate with
the needs of each group of students. Hence, the
emphasis in any national educational policy
should be on providing justice, not equality for all
students [102].

The findings of the current research showed that
the Saudi educational policies did emphasise the
importance of providing education that matches
the needs of gifted students, including the
promaotion of creativity in a way that is suitable for
them, as one of their rights. Consequently, the
national educational policies in Saudi Arabia
were shown to emphasise the principle of equity,
not equality. This is in line with education
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globally. Due to the pace of the current era and
the world characterised by economic
competitiveness, the move from an education
policy based on equality to a more selective one
has become more acceptable, including
providing an appropriate education for gifted
students commensurate with their unique needs
[103]. For example, Denmark, which is
considered an advocate of egalitarian traditions,
is now implementing an educational policy
directed at the category of gifted students and
aiming to implement special programs and
strategies for their educational system to meet
the needs of this group of students [104].

3.1.2 The economic benefits

Another justification for promoting creativity
among gifted students found in the educational
policies in Saudi Arabia was creativity's vital
value and benefit to contribute to the
comprehensive development of society and its
ability to address economic challenges. For
example, it was stated that "gifted students are
the leaders of the radical transformation of
economic development" [93, p.18]. In fact, "the
development of giftedness and creativity would
contribute to economic growth and support the
gross domestic product® [93, p. 41]. This
expectation is in line with the national
educational policies in many other countries.
Pllana [105] examined six different countries
(US, India, China, Mexico, Chile, and Singapore),
which have different economic development and
demands and differences in approaching and
implementing creativity in educational reforms.
The national educational policies in these
countries all gave important weight to promoting
creativity in modern education as an essential
step towards accelerating the pace of reform and
economic growth of society. In fact, the emphasis
on promoting creativity stated in the national
educational policy of any country often stems
from motives to achieve national economic
prosperity and the enlightenment visions of the
nation, such as in Europe, the national education
policy documents reveal that promoting creativity
is a vital goal of education [106]. Policymakers in
Australia  and other countries have also
emphasised creativity in their national education
policies as there is increasing recognition of its
value and its societal and economic contributions
to society [107]. Indeed, it is some authors’
opinions that countries with successful and
influential economies cannot continue such
momentum unless they have an educational
policy that is concerned with providing
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differentiated education for their gifted and highly
capable students that promote their creativity
[104].

3.1.3 The Influence of Globalisation

Another reason for promoting giftedness and
creativity in Saudi Arabia, according to the
national educational documents, is the
globalisation and competition between nations. In
the national educational documents, promoting
giftedness and creativity was seen as
significantly contributing to addressing the
negative effects of globalisation, as well as
contributing to the Kingdom of Saudi Arabia to
become a competitive country in cultural,
economic and development fields. The argument

regarding addressing globalisation and
competition also exists in the national
educational policies of other countries. For
example, in a study aimed at investigating
educational policies in gifted education in

Denmark compared with those in Australia and
Britain, Rasmussen and Lingard [104] concluded
that the educational policies of these three
countries emphasised the significance of having
a national vision for giftedness development for
global competition and economic promotion. In
fact, when there is talk of globalisation in these
three countries, the momentum of support for
gifted students in their educational policies
escalates [104]. Gallagher [102] contended that
the United States was also engaged in
economic, cultural, and political competition, so it
seeks educational reform and the promotion of
creativity and innovation to exploit students'
creative potential in order to compete efficiently
on a global basis.

Creativity is also the fuel of the global
competition between countries [108], and in the
midst of the changing world and the context of
globalisation and massive digital transformation,
the promotion of creativity becomes more
important in contemporary societies and nations
[109]. In fact, creativity is considered to be one of
the fundamental factors for promoting human
civilization [110], and the creative achievements
of individuals constitute an essential factor
contributing to building the human civilization of
countries and societies [111]. In general,
convincing logical arguments for developing
special education policies for the gifted (including
enhancing their creative abilities) are based on
achieving the global competitiveness of countries
and societies [104]. That Saudi Arabia is to be a
global competitor country is one of the
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fundamental goals of the Saudi Vision 2030,
which is the vision for the whole nation until 2030
[112].

In the national educational policies, however, it is
not enough to state that creativity is essential
and needs to be promoted in schools, rather the
national educational policy should provide a clear
and uniform discourse on the definition of
creativity [107]. There were, however, gaps
identified in the educational policies in Saudi
Arabia including ambiguities and contradictions
in the discourse around giftedness and creativity
and a lack of details for implementation in
schools. The next sections discuss these gaps,
including the first gap found in the Saudi national
educational policies related to the ambiguities
and contradictions in the definitions of creativity
and giftedness.

3.2 Ambiguity and Contradiction in the
Interpretation of Giftedness and
Creativity

The Saudi documents revealed

ambiguity, confusion and sometimes

contradiction in reporting the relationship
between the term of giftedness and creativity.

The analysis of the policy documents found that

the interpretation of giftedness and creativity

followed four themes:

educational

Theme 1: Creativity under the umbrella of
giftedness, meaning giftedness involves
excelling in important fields including the
creativity field.

Theme 2. Creativity as a component of
giftedness, meaning that the existence of
giftedness necessitates the existence of
creative ability, given that creativity is an
essential and inseparable part of
giftedness.

Theme 3: Creativity equals giftedness,
meaning creativity and giftedness are the

same.
e Theme 4: Nurturing giftedness leads to
creativity, meaning that the ultimate

outcome of nurturing giftedness is to

provide creative outcomes.

Theme 1 was evident in the documents which
provided a definition of giftedness that included
creative abilites: "Giftedness is an innate ability
or an inherited aptitude in one or more areas of
mental, creative, leadership, artistic, kinaesthetic,
and other special talents, giftedness needs a
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suitable environment in order to grow, develop
and provide creative achievements" [93, p. 25].
Likewise, a gifted student is defined in the Saudi
documents as “"anyone who possesses
exceptional ability or capabilities, or high
performance compared to his/her peers of the
same age in the mental, academic, creative,
leadership, technical or kinetic fields, as
evidenced by his/her performance in tests or
measures" [93, p. 24]. These two definitions of
giftedness and gifted students are consistent with
Marland's [13] definition of giftedness, who
defined gifted as those who are "capable of high
performance include those with demonstrated
achievement and/or potential ability in any of the
following areas, singly or in combination: general
intellectual ability, specific academic aptitude,
creative or productive thinking, leadership ability,
visual and performing arts, and psychomotor
ability" (p. 2). Marland's [13] definition also
included the creative thinking ability under the
umbrella of giftedness.

While theme 1 considered giftedness as the
ability to excel in important areas, including
creative areas, theme 2 considered the existence
of giftedness necessitates the existence of
creative ability. The educational documents
regarded creative ability not as a separate ability
from giftedness, “creativity is an important
component of giftedness" [93, p. 24]. Creativity
also, according to the documents, is one of the
characteristics of gifted students, "characteristics
of gifted students include that they learn at a
faster rate than their peers, are able to be flexible
in thinking and creativity, are well-informed,
maintain their focus for a long time, and have
high perseverance and commitment" [93, p. 25].
Renzulli's [7,8] three-ring conception of
giftedness is consistent with theme 2. Renzulli
proposed that creativity is one ring of the three-
ring conception of giftedness, and the other two
rings are task commitment and above-average
mental ability.

Theme 3 which postulates that giftedness and
creativity are the same was found in the Saudi
educational documents, as in many places in the
documents when the word "giftedness" was
mentioned it was followed by the word
"creativity". Furthermore, in many places in the
documents, "gifted and creative students" was
mentioned in the same context. For example,
TASGC stated, "attention must be paid to the
school environment to promote giftedness and
creativity, including the training of teachers
specialised in nurturing giftedness and creativity"
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[93, p. 57]. Mentioning "giftedness" and followed
it with "creativity" as well as mentioning "gifted
and creative students" in the same context may
give the reader the understanding that giftedness
equals creativity.

Finally, in theme 4, that nurturing giftedness is
the same as nurturing creativity was evident in
the Saudi documents, as creativity or innovation
was regarded in the documents to be a result of
or a final goal of nurturing giftedness. This was
stated several times in TASGC. For example, it
was stated that "the document affirms that it was
formulated according to a framework that takes
into account the importance of nurturing
giftedness in supporting the national innovation
system" [93, p. 34].

This ambiguity and contradiction in the
interpretation of giftedness and creativity,
revealed by the four themes, could lead to a
negative impact on promoting creativity among
gifted students in schools in Saudi Arabia. While
individuals can have various and broad
conceptions of creativity, it is essential that
educational policy provide clear and consistent
definitions of creativity that give stakeholders a
common perspective and discourse to promote
creativity in schools [109,107]. Educational
leaders and teachers in schools need a clear and
inclusive discourse to explain giftedness and
creativity. The results from analysing the national
education policies of Saudi Arabia have some
similarities with prior studies in education policies
globally regarding this confusion.

Despite the importance of providing a clear
definition of creativity in educational policy
documents, which is considered a cornerstone
and starting point for promoting creativity in
schools, some studies have revealed obvious
shortcomings in providing clear definitions of
creativity in other national educational policy
documents. For example, in a study aimed at
investigating promoting creativity from policy to
practice in Queensland, Australia, Lassig [107]
found that the educational policy lacked a clear
and uniform definition of creativity. This study
concluded by calling for a shared discourse for
creativity in education policies that are used by
stakeholders in schools. Similarly, after
investigating the creativity in the national
curricula of 27 member countries of the EU (EU
27) along with UK, Wyse and Ferrari [106]
concluded their study by calling for "rigorous
definitions of creativity" to be included in curricula
(p. 45). Henriksen et al. [109] investigated the
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emergence of creativity in educational policy in
six countries namely, Bulgaria, Slovakia, the
United States, Australia, and the Czech
Republic. They concluded that despite the
variation in how creativity was understood, all
national policies in these six nations lacked a
clear definition of creativity. Mammadov [113]
found the definition of giftedness in the
educational policies in Turkey was also
inconsistent and sometimes conflicting.

It was found therefore that a basic gap in the
Saudi documents related to interpreting the
meaning of creativity and giftedness and the
relationship between them. These ambiguities
must be clarified before being implemented as a
uniform educational policy [114]. In fact, without
interpreting the complexity and definitional
challenges of the concept of -creativity in
educational policies, schools cannot understand
the discourse of these policies in meaningful
ways, and thus it is difficult for teachers to adopt
and apply meaningful methods in order to
enhance creativity with students [109]. The next
theme discusses the lack of details regarding the
methods and practices of promoting creativity
with gifted students as another gap identified in
the Saudi documents.

3.3 Lack of Detail Regarding the Methods
of Promoting Creativity

The current study found the discourse in the
educational policies in Saudi regarding promoting
creativity and giftedness was lacking in
information about the methods and practices to
promote creativity in schools. More specifically,
within each theme found under the 3Ps
framework, brevity was the salient feature. In
education policies, it is vital to create a common
discourse about promoting creativity and
translate this into effective methods for promoting
creativity in schools [107]. This current study
found that there was a lack of information in the
policy documents, including a lack of information
about effective practices that could be translated
by schools. Even the GGPS [94], which is meant
to serve as a guide for teachers to apply
creativity-promoting  techniques  for  gifted
students, was lacking in detail.

The finding that Saudi educational documents
lack detail regarding the methods of promoting
creativity is in line with other research studies.
For example, Mammadov [113] found the
educational policy in Turkey regarding gifted
education lacked details, guidance, or any
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practice and implementation plans for
educational leaders or teachers in schools. The
study concluded that the national policy efforts to
educate gifted students in Turkey are failing due
to the absence of implementation steps. Another
study that aimed to investigate the place of
creativity in the national curricula of EU member
states and the United Kingdom found that there
were not enough details for teachers to
implement effective practices for promoting
creativity [106]. The researchers argued that if
there were details for teachers and a coherent
representation of creativity in these national
policies, this would reflect positively on promoting
creativity in schools [106]. Lassig [107] also
concluded that one of the solutions to promote
creativity in schools was to provide teachers with
the necessary strategies and mechanisms
through an informed educational policy. It is
important for any educational policy to be a
practical framework for teachers, providing a
vision, goals, and specific actions, thus helping
teachers by informing implementation [109]. This
current study highlighted the need for
educational policies in Saudi Arabia to include
further details regarding promoting creativity with
gifted students so that they help teachers with
informed implementation in schools.

4. CONCLUSION

The current research has presented a picture of
how creativity is expressed in gifted education in
educational policies in Saudi Arabia. The findings
of this study can benefit policymakers, teachers,
and educational leaders in Saudi Arabia.
Presenting the Saudi context is also useful for
other educational systems in the world, by taking
advantage of the positives and avoiding or
addressing the obstacles and gaps. Findings
emphasised the significance of promoting
creativity among gifted students, as one of their
educational rights, as well as the benefits for the
cognitive, economic, and cultural aspects of
Saudi society. The findings from this current
study reported two major gaps in these
educational documents. The first gap was the
lack of a clear definition and sometimes
contradiction regarding the concepts of
giftedness and creativity and the relationship
between them. The second gap was the brief
methods and practices for prompting creativity
among students which were lacking in detail for
implementation. In other words, when the
documents mentioned some of the educational
methods that promote creativity, this did not
provide details of the implementation
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mechanisms that could benefit teachers to apply
in schools.

Therefore, after discussing the results of the
current research, it has been evident that one of
the most important factors affecting the
inadequacy of the role of schools in Saudi Arabia
to promote creativity is the lack of an appropriate
policy. This is also the case in many countries as
discussed above. Lassig [108] also concluded
that creativity, in general, is included in the
educational policies of all countries but the issue
is the lack of clear definitions and coherent
discourse about promoting creativity among
students in schools. The lack of an education
policy for promoting creativity among students is
a research gap needs to be addressed. This
current study concludes that the key and the first
step toward promoting creativity with gifted
students in schools is the existence of a policy
that is able to be implemented. Thus, in order to
support schools in terms of promoting students’
creativity in Saudi Arabia, or in any similar
educational contexts, this study suggests adding
another (P) which is Policy to the 3P framework
(Fig. 2). That is, promoting creativity in the
educational context needs 4Ps: Policy, Press,
Process, and Person. This Policy dimension
needs to embed the other 3Ps and highlight
themes and sub-themes identified under each

dimension of the 3P framework used in this
study.

The revised model shown in Fig. 2 shows the
proposed relationships between the four
dimensions for promoting creativity among gifted
students in school. The first and smallest circle is
Person which focuses on personal
characteristics among learners that lead to
creativity. These personal characteristics can be
promoted through a larger circle (Process), which
relates to strategies and techniques for
promoting creativity. These strategies and
techniques are carried out with a bigger circle
which is the learning environment (Press).
Finally, Policy is the biggest circle that affects all
the other previous 3Ps.

This study therefore recommends policymakers
in Saudi Arabia (and in countries with similar
contexts) establish a policy for promoting
creativity among gifted students which includes
(1) A clear definition of the concept of giftedness
and the concept of creativity along with
explaining clearly the relation between these two
concepts; (2) Paying attention to the themes
under the other 3Ps (Press, Process, and
Person), and (3) Including details and
instructions that guide teachers in implementing
creativity with gifted students in the classroom.

Fig. 2. The relationship between the four dimensions of ps for promoting creativity in schools
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